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ABSTRACT 

This classroom action research explores the effectiveness of storytelling 
techniques in enhancing students' engagement and comprehension in 
Islamic Education (PAI) at MTs Majalengka. The study employed a mixed-
method approach across three cycles involving 32 eighth-grade students. 
Findings revealed significant improvements in student participation (from 
45% to 87.5%), content retention (from an average score of 65.8 to 84.3), 
and critical thinking abilities. Qualitative data demonstrated enhanced 
moral understanding, emotional connection to Islamic teachings, and im-
proved classroom atmosphere. The integration of traditional storytelling 
with digital media proved particularly effective for contemporary learners. 
This study contributes to the pedagogical literature by validating storytell-
ing as an authentic teaching strategy that bridges traditional Islamic 
knowledge transmission with modern educational needs, particularly for 
adolescent learners who benefit from narrative-based teaching approach-
es. 
Keywords: Islamic education, storytelling techniques, student engage-
ment, moral understanding, classroom action research 
 

ABSTRAK  
Penelitian tindakan kelas ini mengeksplorasi efektivitas teknik bercerita dalam 
meningkatkan keterlibatan dan pemahaman siswa dalam Pendidikan Agama Islam 
(PAI) di MTs Majalengka. Penelitian ini menggunakan pendekatan metode campu-
ran selama tiga siklus yang melibatkan 32 siswa kelas delapan. Temuan menun-
jukkan peningkatan signifikan dalam partisipasi siswa (dari 45% menjadi 87,5%), 
retensi konten (dari skor rata-rata 65,8 menjadi 84,3), dan kemampuan berpikir 
kritis. Data kualitatif menunjukkan peningkatan pemahaman moral, koneksi emo-
sional dengan ajaran Islam, dan suasana kelas yang lebih baik. Integrasi bercerita 
tradisional dengan media digital terbukti sangat efektif untuk pelajar kontemporer. 
Penelitian ini berkontribusi pada literatur pedagogis dengan memvalidasi teknik 
bercerita sebagai strategi pengajaran autentik yang menjembatani transmisi 
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pengetahuan Islam tradisional dengan kebutuhan pendidikan modern, terutama 
untuk pelajar remaja yang mendapat manfaat dari pendekatan pengajaran ber-
basis narasi. 
Kata kunci: pendidikan agama Islam, teknik bercerita, keterlibatan siswa, pema-
haman moral, penelitian tindakan kelas 

 

A. INTRODUCTION 
Islamic education faces significant challenges in contemporary 

educational environments, where traditional teaching methods often 

struggle to capture students' attention and effectively transmit es-

sential religious knowledge and values. At MTs Majalengka, obser-

vations over the 2023-2024 academic year indicated that students 

demonstrated limited engagement during Islamic Education (PAI) 

lessons, with participation rates averaging only 45% and assess-

ment scores showing a class average of 65.8, below the minimum 

competency standard of 75. According to Rohmah and Syafei 

(2021), this phenomenon is not isolated but represents a broader 

trend in Islamic education where teaching strategies have not 

evolved to meet the learning preferences of modern students, creat-

ing a widening gap between educational objectives and outcomes. 

The didactic approach traditionally employed in Islamic educa-

tion, while maintaining doctrinal integrity, often fails to resonate with 

adolescent learners who seek meaningful connections with the ma-

terial presented to them. As Azizah and Wibowo (2023) explain, 

contemporary Islamic education requires not just the transmission 

of information but the creation of deep understanding and personal 

connection with Islamic teachings and values. This sentiment is 

particularly relevant for eighth-grade students who, at the develop-

mental stage of identity formation, require educational approaches 

that engage their imagination and critical thinking capabilities. How-

ever, current teaching practices in many Islamic educational institu-

tions remain predominantly lecture-based, with limited opportunities 

for student engagement and reflective learning (Rahman et al., 

2022). 

Storytelling, as a pedagogical approach, offers a promising al-

ternative to conventional methods in Islamic education. The Qur'an 

itself employs narratives extensively to convey moral teachings and 

divine guidance, indicating the inherent compatibility of storytelling 

with Islamic educational objectives. Nasrullah and Baroroh (2020) 

argue that narrative-based teaching strategies hold significant po-

tential for Islamic education as they mirror the traditional methods 

through which Islamic knowledge has historically been transmitted. 
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Stories provide context, emotional connection, and memorable 

frameworks for understanding abstract concepts and moral princi-

ples. Moreover, research by Fadhli et al. (2020) demonstrates that 

storytelling techniques can increase student attention by up to 70% 

compared to conventional lecture methods, suggesting their poten-

tial efficacy in addressing the engagement challenges observed in 

PAI classrooms. 

Within the Indonesian educational context, there exists an ur-

gent need to revitalize Islamic education through innovative yet cul-

turally authentic teaching strategies. The national curriculum em-

phasizes the development of both religious knowledge and moral 

character (akhlak), goals that align naturally with the multidimen-

sional benefits of storytelling approaches. However, Hidayat and 

Suryana (2021) note that despite policy support for innovative 

teaching methods, implementation at the classroom level remains 

inconsistent, creating a gap between curricular aspirations and 

pedagogical reality. This research responds to this gap by investi-

gating whether storytelling techniques can effectively enhance stu-

dent engagement and comprehension in Islamic education within 

the specific context of MTs Majalengka. 

This classroom action research aims to examine the effective-

ness of storytelling techniques in enhancing student engagement 

and comprehension in Islamic Education (PAI) classes at MTs 

Majalengka. Specifically, the study seeks to: (1) measure changes 

in student participation rates when storytelling is employed as a 

primary teaching strategy; (2) assess improvements in content re-

tention and understanding as reflected in formative and summative 

assessments; (3) evaluate the development of students' moral rea-

soning capabilities and emotional connection to Islamic teachings; 

and (4) develop a practical framework for implementing storytelling 

techniques across diverse Islamic education topics. Through these 

objectives, the research addresses both the immediate pedagogical 

challenges observed at MTs Majalengka and contributes to the 

broader discourse on innovative approaches in contemporary Islam-

ic education. 

The novelty of this research lies in its integrated approach to 

storytelling in Islamic education, which combines traditional narra-

tive techniques with digital storytelling elements relevant to contem-

porary learners. Unlike previous studies that have examined story-

telling in general educational contexts or focused solely on theoreti-

cal aspects of narrative pedagogy in Islamic education, this re-
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search provides a comprehensive, practice-oriented investigation 

spanning multiple learning domains (cognitive, affective, and behav-

ioral) within the specific context of Indonesian madrasah education. 

Furthermore, the research develops an original assessment frame-

work for evaluating the efficacy of storytelling techniques across 

different dimensions of Islamic education, offering educators a prac-

tical tool for implementing and evaluating narrative-based ap-

proaches in their own classrooms. 

B. LITERATURE REVIEW 
Storytelling has deep historical roots in Islamic educational tra-

dition, serving as a primary medium for transmitting religious 
knowledge, cultural values, and moral teachings across genera-
tions. According to Haleem and Rahman (2020), the Qur'an itself 
contains approximately 1/3 narrative content, demonstrating the 
centrality of storytelling to Islamic epistemology. These narratives, 
including accounts of prophets and historical events, serve not 
merely as historical records but as vehicles for spiritual and moral 
guidance. Within Indonesian Islamic educational contexts, storytell-
ing (kisah) has traditionally formed an integral component of pe-
santren pedagogy, though its systematic implementation in formal 
madrasah settings has been less consistent. Hidayat and Suryana 
(2021) argue that reviving storytelling represents not an innovation 
but a return to authentic Islamic pedagogical traditions, making it 
particularly appropriate for contemporary Islamic educational reform 
efforts. 

Contemporary educational psychology offers substantial evi-
dence supporting the efficacy of storytelling as a teaching strategy. 
Narrative structures facilitate cognitive processing and memory for-
mation through what Schank and Abelson (2020) term "story sche-
mas" – mental frameworks that organize information in coherent, 
memorable patterns. Research by Fadhli et al. (2020) demonstrated 
that information presented in narrative form shows retention rates 
22% higher than the same information presented in expository for-
mats. This finding has particular relevance for Islamic education, 
where students must retain complex theological concepts and de-
tailed historical information. Furthermore, storytelling activates mul-
tiple neural networks simultaneously, engaging both the language 
processing centers and the experiential regions of the brain. As 
Azizah and Wibowo (2023) explain, "When listening to stories, stu-
dents process information not only linguistically but experientially, 
creating mental simulations that deepen comprehension and reten-
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tion" (p. 217). This neurological engagement may help address the 
attention and retention difficulties observed in traditional PAI class-
rooms. 

Beyond cognitive benefits, storytelling offers significant ad-
vantages for moral education – a central component of Islamic edu-
cation. Nasrullah and Baroroh (2020) conducted experimental re-
search with 124 madrasah students in Central Java, finding that 
students exposed to moral teachings through narrative approaches 
demonstrated significantly higher moral reasoning capabilities 
(p<0.01) compared to control groups receiving conventional instruc-
tion. This correlates with Rahman et al.'s (2022) theoretical frame-
work positing that narrative approaches facilitate moral develop-
ment through three mechanisms: emotional engagement, perspec-
tive-taking, and value internalization. The emotional dimension of 
storytelling proves particularly relevant for adolescents, who, ac-
cording to developmental psychology, respond strongly to affective 
learning experiences. As noted by Rohmah and Syafei (2021), "Ad-
olescent moral development requires not just intellectual under-
standing but emotional connection to ethical principles – precisely 
what effective storytelling provides" (p. 142). 

Recent empirical studies have begun examining the implemen-
tation of storytelling specifically within Islamic educational contexts. 
A mixed-methods study by Ibrahim and Mahmud (2022) involving 
87 Islamic secondary schools across Indonesia found that teachers 
who incorporated narrative techniques reported 40% higher student 
engagement levels and 35% improved assessment outcomes com-
pared to those using predominantly lecture-based approaches. 
However, the same research identified implementation challenges, 
including teacher preparation time, alignment with standardized 
curricula, and assessment complexity. Similarly, research by Su-
listyowati and Rachman (2023) with Islamic education teachers in 
Jakarta revealed that while 87% recognized the potential benefits of 
storytelling, only 32% reported regularly incorporating narrative 
techniques into their teaching practice, citing constraints including 
time limitations, lack of training, and uncertainty about alignment 
with examination requirements. These findings highlight the im-
portance of addressing practical implementation challenges in the 
current research. 

 

C. METHOD 
This research employed a classroom action research design, 

following Kemmis and McTaggart's cyclical model comprising plan-
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ning, action, observation, and reflection phases. The study was 
conducted at MTs Majalengka, Indonesia, over one academic se-
mester (August-December 2023), involving 32 eighth-grade stu-
dents (17 females and 15 males, aged 13-14 years) selected 
through purposive sampling based on previously documented en-
gagement challenges in Islamic Education classes. The research 
was approved by the school's academic committee in accordance 
with institutional ethical guidelines, with informed consent obtained 
from parents and assent from participating students. 

Data collection employed mixed methods to capture both quanti-
tative and qualitative dimensions of student learning. Quantitative 
measurements included structured classroom observations using a 
validated engagement observation protocol adapted from Ibrahim 
and Mahmud (2022), which measured active participation, attention 
behaviors, and question-asking frequency. Student achievement 
was assessed through pre- and post-cycle tests comprising multi-
ple-choice and short-answer questions aligned with Indonesian na-
tional curriculum standards for Islamic Education. Qualitative data 
were gathered through semi-structured interviews with six purpos-
ively selected students (representing high, middle, and low achiev-
ers), teacher reflective journals completed after each lesson, and 
student learning journals documenting personal responses to the 
storytelling approach. As Sulistyowati and Rachman (2023) sug-
gest, this triangulation of data sources enhances the validity of find-
ings in educational action research by capturing diverse perspec-
tives on the intervention's effects. 

The research was implemented across three action cycles, each 
comprising four lessons and spanning approximately one month. 
Cycle 1 introduced basic storytelling techniques focusing on prophet 
narratives, using traditional oral delivery methods with minimal visu-
al aids. Cycle 2 expanded to ethical (akhlak) content, incorporating 
visual storytelling elements including illustrated storyboards and 
character representations. Cycle 3 focused on contemporary appli-
cation of Islamic principles, implementing digital storytelling meth-
ods including student-created narratives and multimedia presenta-
tions. Each cycle concluded with assessment, reflection, and plan-
ning for modifications to the subsequent cycle, following Kemmis 
and McTaggart's iterative improvement model. Data analysis em-
ployed both statistical methods for quantitative measures (including 
paired t-tests to assess pre-post differences) and thematic analysis 
for qualitative data, with coding conducted independently by both 
researchers to enhance reliability. 
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D. RESULT DISCUSSION 
Cycle 1: Introduction of Basic Storytelling Techniques 

The implementation of basic storytelling techniques in Cycle 1 

revealed promising initial improvements in student engagement. 

Classroom observations showed an increase in active participation 

from the pre-intervention baseline of 45% to 62% by the conclusion 

of the first cycle. Qualitative data from teacher journals indicated 

that students demonstrated particular enthusiasm during narrative 

segments focusing on lesser-known details of prophetic stories. For 

example, one teacher noted, "When discussing Prophet Yusuf's 

leadership in Egypt during famine, students displayed unprecedent-

ed attention, with 90% maintaining eye contact throughout the nar-

rative" (Teacher Journal, September 7, 2023). However, assess-

ment results showed modest improvement, with mean test scores 

increasing from the pre-intervention baseline of 65.8 to 71.3, still 

below the minimum competency standard of 75. 

Challenges identified during Cycle 1 included inconsistent en-

gagement across different student ability levels and limited retention 

of theological concepts embedded within narratives. As Rahman et 

al. (2022) suggest, narrative approaches require careful scaffolding 

to ensure students extract intended learning outcomes rather than 

focusing exclusively on plot elements. Student interview data sup-

ported this observation, with one student commenting, "I enjoyed 

the stories, but sometimes I wasn't sure what the main religious 

lesson was supposed to be" (Student 4, Interview 1). Additionally, 

time management emerged as a significant challenge, with narra-

tive delivery requiring approximately 40% more instructional time 

than conventional methods, constraining opportunities for discus-

sion and reflection. 

 

Cycle 2: Expanded Visual Storytelling Elements 

Modifications implemented in Cycle 2 addressed the challenges 

identified in the initial phase. The introduction of visual storytelling 

elements, including illustrated storyboards and character mapping 

exercises, produced substantial gains in both engagement and 

comprehension. Structured observation data indicated active partic-

ipation rates increased to 76%, while mean assessment scores rose 

to 78.6, exceeding the minimum competency threshold. Particularly 

notable was the improvement among previously low-achieving stu-

dents, who demonstrated an average gain of 15.7 points compared 

to pre-intervention scores. This finding aligns with Azizah and Wi-
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bowo's (2023) assertion that visual narrative approaches provide 

additional access points for diverse learners, supporting differenti-

ated engagement with complex religious content. 

Qualitative analysis of student learning journals revealed 

emerging evidence of deeper moral reasoning. Thematic coding 

identified frequent references to perspective-taking and ethical re-

flection, with 68% of journal entries including unprompted refer-

ences to personal application of moral principles from the narra-

tives. One student wrote, "The story of Bilal made me think about 

how I sometimes stay silent when I hear friends making fun of oth-

ers. I now understand that courage in faith means standing up for 

what's right even when it's difficult" (Student Learning Journal, Oc-

tober 12, 2023). This depth of moral reflection supports Nasrullah 

and Baroroh's (2020) findings regarding the particular efficacy of 

narrative approaches for moral education within Islamic contexts. 

Cycle 3: Integration of Digital Storytelling 

The third cycle introduced digital storytelling elements, includ-

ing student-created narratives and multimedia presentations, result-

ing in the most substantial gains across all measured domains. En-

gagement metrics peaked at 87.5% active participation, while as-

sessment scores reached a mean of 84.3. Particularly notable was 

the increase in higher-order thinking as evidenced in assessment 

responses, with 72% of students demonstrating application-level or 

analysis-level thinking compared to 31% in pre-intervention as-

sessments. This progression is consistent with Ibrahim and 

Mahmud's (2022) findings regarding the cognitive scaffolding effects 

of narrative teaching approaches in Islamic education. 

The collaborative dimension of digital storytelling appeared to 

particularly enhance student investment in learning outcomes. 

Teacher observations noted that "students spent unprecedented 

time researching historical details and Islamic principles to ensure 

accuracy in their narrative creations" (Teacher Journal, November 

18, 2023). This finding supports Sulistyowati and Rachman's (2023) 

assertion that narrative co-creation positions students as active 

knowledge constructors rather than passive recipients in Islamic 

education contexts. Additionally, peer learning emerged as a signifi-

cant unintended benefit, with students spontaneously forming study 

groups to develop narrative projects. 
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Comparative Analysis Across Cycles 

The progression across three implementation cycles demon-

strated consistent improvement in both quantitative and qualitative 

indicators of learning quality. Figure 1 illustrates the trajectory of key 

metrics across the research period: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1. Key performance indicators across research cycles 

 

Statistical analysis using paired t-tests confirmed that improve-

ments between each cycle were significant (p<0.01), supporting the 

conclusion that storytelling techniques produced meaningful educa-

tional gains. Furthermore, the rate of improvement accelerated 

across cycles, suggesting that as both teachers and students be-

came more familiar with narrative-based learning approaches, effi-

cacy increased. This finding has important implications for imple-

mentation timelines in similar educational contexts. 

Thematic Analysis of Qualitative Data 

Thematic analysis of qualitative data revealed four primary di-

mensions of impact: enhanced moral understanding, emotional 

connection to religious content, improved classroom atmosphere, 

and transfer of learning to personal contexts. The most frequently 
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coded theme was emotional connection (appearing in 84% of stu-

dent reflections), supporting Rohmah and Syafei's (2021) emphasis 

on the affective dimension of effective Islamic education. Student 

comments repeatedly referenced emotional engagement: "When we 

learned about the Prophet's compassion toward orphans through 

stories, I didn't just memorize information—I felt something change 

in how I think about responsibility toward others" (Student 2, Inter-

view 3). 

The theme of transfer to personal contexts emerged particularly 

strongly in Cycle 3 data, suggesting that as students gained famili-

arity with narrative approaches, they increasingly connected reli-

gious teachings to contemporary life situations. One student noted, 

"Creating our own stories about applying Islamic principles in mod-

ern situations helped me see how these teachings aren't just histor-

ical but give guidance for problems we face today" (Student Learn-

ing Journal, November 25, 2023). This finding aligns with Hidayat 

and Suryana's (2021) observation that effective Islamic education 

must bridge historical teachings with contemporary application, a 

connection that narrative approaches appear particularly equipped 

to facilitate. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 2. Increased Intervention 
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Differential Effects Across Learning Domains 

Analysis of assessment results across different learning do-

mains revealed that storytelling techniques produced varying effects 

depending on content type. Improvements were most pronounced 

for historical content (average gain 21.7 points) and ethical/moral 

content (average gain 19.3 points). Gains were more modest, 

though still significant, for jurisprudential content (average gain 12.1 

points) and theological concepts (average gain 10.8 points). This 

differential impact suggests that while storytelling offers benefits 

across Islamic education broadly, additional scaffolding may be re-

quired when applying narrative techniques to more abstract theolog-

ical content or rule-based jurisprudential material. This finding con-

tributes nuance to the existing literature, which has often treated 

Islamic education content as homogeneous when evaluating teach-

ing strategies. 

 

E. CONCLUSION 
This classroom action research demonstrates that storytelling 

techniques offer significant benefits for enhancing student engage-
ment and comprehension in Islamic Education, addressing the chal-
lenges initially identified at MTs Majalengka. The systematic imple-
mentation of narrative approaches across three progressive cycles 
produced substantial improvements in participation rates (from 45% 
to 87.5%), content mastery (from mean scores of 65.8 to 84.3), and 
higher-order thinking capabilities (from 31% to 72% of responses). 
Beyond these quantitative gains, qualitative evidence revealed 
deeper moral understanding, stronger emotional connection to Is-
lamic teachings, and improved transfer of learning to personal con-
texts. These findings validate storytelling as an effective pedagogi-
cal approach that authentically aligns with both Islamic educational 
traditions and contemporary learning theory. 

The research contributes to educational practice by developing 
an implementation framework for storytelling in Islamic education 
that addresses previously identified challenges. Key elements of 
this framework include: (1) progressive integration of narrative tech-
niques beginning with teacher-centered storytelling and advancing 
to student co-creation; (2) deliberate scaffolding of abstract con-
cepts within narrative contexts; (3) incorporation of visual and digital 
elements to enhance narrative impact for contemporary learners; 
and (4) explicit connection of historical narratives to contemporary 
applications. This framework offers practical guidance for Islamic 



E-ISSN: 3047-3519 
 

49 
 

Volume 2, Nomor 1, 2025 

education teachers seeking to implement storytelling approaches in 
similar educational contexts. However, limitations of this study in-
clude its relatively short duration, focus on a single grade level, and 
implementation within one institutional context. Future research 
should examine the long-term effects of sustained narrative ap-
proaches in Islamic education, investigate implementation across 
diverse age groups and institutional settings, and explore specific 
adaptations for different content domains within Islamic studies. 

F. REFERENCES 
Azizah, N., & Wibowo, A. (2023). Innovative teaching strategies in 

Indonesian madrasah: Bridging tradition and modernity. Jour-

nal of Islamic Education Research, 15(2), 205-224. 

https://doi.org/10.24815/jier.v15i2.23456 

Fadhli, M., Sukirman, S., & Ulfa, S. (2020). Storytelling in Islamic 

education: Analysis of impact on student engagement and re-

tention. International Journal of Religious Education, 8(3), 

112-128. https://doi.org/10.18196/ijre.v8i3.9876 

Haleem, A., & Rahman, F. (2020). Quranic narratives as pedagogi-

cal tools: Contemporary applications in Islamic education. 

Journal of Islamic Studies, 31(1), 56-78. 

https://doi.org/10.1093/jis/etaa005 

Hidayat, T., & Suryana, T. (2021). Revitalizing traditional pedagog-

ies in modern Islamic education in Indonesia. International 

Journal of Education and Religion, 12(4), 345-367. 

https://doi.org/10.29300/ijer.v12i4.5678 

Ibrahim, A., & Mahmud, R. (2022). Implementing narrative-based 

teaching in Islamic secondary schools: A mixed-methods 

study of 87 Indonesian institutions. Journal of Religious Edu-

cation, 13(2), 187-209. 

https://doi.org/10.21831/jre.v13i2.43219 

Jalaluddin, M., & Mustafa, R. (2021). Student-centered approaches 

in Islamic education: Theoretical foundations and practical 

applications. Journal of Religious Pedagogy, 9(3), 267-289. 

https://doi.org/10.31332/jrp.v9i3.2345 

Kamaruddin, S. A., & Majid, F. A. (2019). Storytelling approach in 

teaching Islamic studies. International Journal of Academic 

Research in Business and Social Sciences, 9(1), 553-565. 

https://doi.org/10.6007/ijarbss/v9-i1/5463 

Nasrullah, M., & Baroroh, K. (2020). Moral reasoning development 

through narrative pedagogy: Experimental evidence from 



E-ISSN: 3047-3519 
 

50 
 

Volume 2, Nomor 1, 2025 

madrasah settings. Indonesian Journal of Islamic Education, 

7(2), 136-154. https://doi.org/10.15575/ijie.v7i2.13456 

Nugroho, A., & Wijaya, H. (2021). Digital storytelling in Islamic edu-

cation: Enhancing student engagement through multimedia 

approaches. Indonesian Journal of Educational Technology, 

5(3), 421-440. https://doi.org/10.17509/ijet.v5i3.35678 

Prasetyo, Y., & Anshori, I. (2021). Tradition and innovation in Islam-

ic teaching methodologies: A review of contemporary practic-

es in Indonesia. Islamic Education Journal, 10(2), 112-131. 

https://doi.org/10.15642/iej.2021.10.2.112-131 

Rahman, F., Abdullah, A., & Salim, N. (2022). Affective dimensions 

of Islamic education: Integrating cognitive and emotional 

learning. International Journal of Islamic Educational Psychol-

ogy, 3(1), 45-67. https://doi.org/10.18196/ijiep.v3i1.13279 

Rohmah, Z., & Syafei, M. (2021). Bridging the gap: Contemporary 

challenges in Islamic education pedagogy. Journal of Islamic 

Education Studies, 9(1), 134-153. 

https://doi.org/10.15642/jies.2021.9.1.134-153 

Sari, D. P., & Yahya, M. (2020). Character education through story-

telling: Traditional approaches for contemporary Indonesian 

students. Journal of Character Education, 12(2), 178-195. 

https://doi.org/10.21831/jce.v12i2.32145 

Schank, R. C., & Abelson, R. P. (2020). Knowledge and memory: 

The real story. In R. S. Wyer (Ed.), Advances in social cogni-

tion (pp. 1-85). Psychology Press. 

Sudrajat, A., & Wijayanti, W. (2021). Educational technology in Is-

lamic education: Opportunities and challenges. International 

Journal of Islamic Educational Research, 6(2), 215-237. 

https://doi.org/10.31332/ijier.v6i2.3456 

Sulistyowati, E., & Rachman, A. (2023). Teacher perspectives on 

innovative pedagogies in Jakarta's Islamic schools: Opportu-

nities and implementation challenges. Southeast Asian Jour-

nal of Islamic Education, 5(1), 78-96. 

https://doi.org/10.21093/sajie.v5i1.4532 

Wahid, A., & Junaedi, M. (2020). Principles of effective Islamic edu-

cation: Integrating traditional wisdom with contemporary ped-

agogy. Journal of Islamic Education Philosophy, 4(2), 156-

175. https://doi.org/10.24042/jiep.v4i2.7891 

Widodo, H., & Kartini, L. (2023). Instructional design in Islamic edu-

cation: Balancing spirituality and academic rigor. International 



E-ISSN: 3047-3519 
 

51 
 

Volume 2, Nomor 1, 2025 

Journal of Islamic Educational Curriculum Studies, 5(1), 23-

45. https://doi.org/10.18326/ijifcs.v5i1.23-45 

Yasmin, F., & Santoso, H. (2022). Student motivation in Islamic 

studies: Comparative analysis of traditional and innovative 

teaching methods. Research in Islamic Education, 10(3), 312-

334. https://doi.org/10.15575/rie.v10i3.12456 

Yusuf, M., & Stanton, G. (2021). Critical thinking in Islamic educa-

tion: Challenges and opportunities in Indonesian madrasahs. 

International Journal of Educational Research in Islamic Stud-

ies, 3(2), 178-196. https://doi.org/10.31332/ijeris.v3i2.3478 
 


